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Introductloro
The Comprehensive Assessment of Spoke age, Secon@h
(CASL-2) is an in-depth evaluation o @% ual’s ora% skills.
-alo

Designed for use with children and ults aged 3 ears, the
CASL-2 consists of a battery ofel 4 % ne tests ich measures
a specific oral language skill, es of each t@ be interpreted
separately, and they can b d to yield y index scores that

e CASL-2 preserves the

prehensive Assessment
ting many new features and

x en (Carrow-Woolfolk & Lynch, 1981) and
ter 4 of this manual. A more detailed review of

is avallable in dations of Language Assessment, a handbook

' the o) ritten Language Scales, Second Edition (OWLS-II;
\ w\g 11a,2011b).
Q The ILT & at language reflects two dimensions: knowledge and

perfor e.

language, and has four categories: (1) Lexical/Semantic, (2) Syntactic,
(3) Supralinguistic, and (4) Pragmatic.

0 Language performance refers to the systems used to process language.
Within oral language, the CASL-2 focuses on two systems: (1) auditory

comprehension and (2) oral expression.

6 @ Language knowledge represents the form and content, or structures, of

O



Together, language knowledge (structures) and performance (processing)
provide a framework for describing and assessing the elements of
spoken language.

The design and organization of the CASL-2 are based on the ILT. Table 1.1
provides a brief description of the 14 CASL-2 tests. Each test measures a
specific linguistic structure. These structures are grouped together into

categories by their common functions (see Table 1.2). Each CASL-2 test
focuses on only one primary area of language processing and requires the \
examinee to respond with either expressive or receptive skills. Q

Table 1.1. Overview of the CASL-2 Tests

Agerange Linguistic structure Test
CASL-2 test (in years) category Easel Oral language ski

Receptive 3to21 Lexical/Semantic 1 Auditory comprehension of gvords t
Vocabulary and conceptual relations
Antonyms 5t021 Lexical/Semantic 1 Word knowledge, retrieva | expresswn jstically

decontextualized enviro

Synonyms 5t021 Lexical/Semantic 1 Knowledge of the anlng [¢) spoken wo U|st|cally
decontextualiz nment

Expressive 3to21 Lexical/Semantic 1 Word knowl ieval, and ora in a linguistic

Vocabulary contex®

Idiomatic 9to21 Lexical/Semantic trleval and or; on of idioms

Language

Sentence 3to21 Syntactic 2 0 ession of w , phrases, and sentences using a variety

Expression phosyntach

Grammatical 3to21 Syntactic tallngwstl and oral expression of the form and

Morphemes meaning of cal morphemes

Sentence 3to21 Syntactic Auditory ension of syntax in spoken sentences that have

Comprehension simil ru es and words

Grammaticality 5t021 Syntactic A it judge the accuracy of syntax and construct

Judgment atically correct sentences

Nonliteral 7to21 Supralinguistic standing of the meaning of spoken messages, independent

Language the literal interpretation of the surface structure

Inference 3 Supralinguistic Use of previously acquired world knowledge to derive meaning
from inferences in spoken language

Double Meani @21 Understanding of words, phrases, and sentences that have more
\ . x than one meaning
. & 3

Meaning from 7to21 @ linguistic Ability to deduce the meaning of words from their oral linguistic
Context % context
3

3to21 Knowledge of pragmatic language rules and their appropriate
application

2 CASL-2 Chapter1 Introduction



Table 1.2. Categories and Descriptions of Linguistic Structures Measured by the CASL-2

Linguistic structure

category Description of linguistic structures

Lexical/Semantic - Knowledge and use of words and word combinations

- Vocabulary: nouns, verbs, modifiers, idioms, prefixes, and suffixes

Syntactic - Knowledge and use of grammar
- Grammatical morphemes: function words (e.g., pronouns, prepositions, conjunctions, auxiliaries,
determiners) and inflections (e.g., possessives, plurals, verb tense, noun—-verb agreement)

- Sentence structure: sentence complexity, accuracy, and type

Supralinguistic - Knowledge and use of language in which meaning is not directly available fro

and syntactic information

- Nonliteral language: double meaning, inference, verbal reasoning, figur. :
requests, and humor

- Knowledge of language that is appropriate in different situationa
language according to the social situation

Pragmatic

Note. The term linguistic structure is used to describe certain elements of language that carry its ba:
and situational context. The term category is used to group linguistic structures that have common f ions.

CASL-2 Materials &

two CASL-2 Record Forms.
ensive Record Form contains

The CASL-2 consists of the following components:

. . . . e CASL-2 Co
Manual This manual provides information on th . .
L . o all 14 test can'be used with examinees across
content, administration, scoring, interpretation,
all agesc by the tests, from 3 to 21 years. The

1 izati h
deve op'ment, standardization, and psycho CAS ool Record Form contains only 10 of
properties of the CASL-2. Tables for ma g
—the seven tests that can be administered

converting CASL-2 raw scores into sta
are provided in the appendix.

ores . ..
ildren ages 3 to 4, and three additional tests

i
tHat can be administered to children ages 5 to 6.
us, if you work mostly with school-aged children

11 of the tests
organizati or with individuals across the age range of 3 to 21,

within the CASL-2 (see Table 1.1 for
of tests by Test Easel). Tes 1 contai‘ns you would use the Comprehensive Record Form,
Lexical/Semantic tesﬁia 12 contai

d .

Test Easels Three Test Easels co

whereas the Preschool Record Form is designed for
all Syntactic testshan those who work with the preschool ages of 3 to 6
Supralinguistic

years only.
test. Each Te

The Record Forms are used to record the
examinee’s demographic information and his or her
responses during test administration. They are also
used to score each item and can be used to convert
the raw scores into standard scores. Additionally,
they contain an Item Analysis Worksheet for each
CASL-2 test, which can be used to develop a targeted
intervention plan for the examinee. Raw score
conversions and item analysis can also be quickly,
easily, and securely completed by the WPS Online
Evaluation System™ at platform.wpspublish.com

and i t answers, a rmation about the
ski sured by . The examiner’s side
est Easel presents the item text and scoring
rmation, ‘%the examinee’s side displays
either a pi esponding to the item or a blank

ithout pictures. The beginning of

page for it
each t@
the test terest.

book tha
items, &, scoringt i
@

ed to help examiners quickly find
\

CASL-2 Materials

(registration is required).
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CASL-2 Scores

The CASL-2 provides a profile of an individual’s
strengths and difficulties in oral language skills. It
targets each linguistic structure, allowing for the
design of an intervention program that is aligned
with the individual’s needs. Standard scores allow for
comparison of the examinee’s performance to that
of a typically developing peer group, based on age or
grade. These standard scores can be augmented with
descriptive ranges, confidence intervals, percentile
ranks, and test-age and grade equivalence scores,
which enhance the detail and clinical utility of the
score interpretations. Guidelines for interpreting
extreme scores and score differences are also
included. Additionally, qualitative information is
available through item analysis, which serves to
illuminate the specific parts of oral language that
may be targeted for intervention.

The CASL-2 provides several score options. Standard
scores are reported for each of the CASL-2 tests, as
well as for the two broader areas of oral language
function in language processing (Receptive

CAS21Tm

Language Index and Expressive Language Index),
three categories of linguistic structures (Lexical/
Semantic, Syntactic, Supralinguistic Indexes), and for
overall spoken language ability (General Language
Ability Index, GLAI). The overall GLAI sepre replaces
the Core Composite score of the origifia

\%

The individual CASL-2 test sta:
be the primary focus of the C

process, because each test i
interpretation of an exai

language structure éateg i
syntactic, supralin & or pragmaticlk
and in language s ng (receptive
language). This a icia
specific pl 1ntervent10

er, across areas of

streng difficulty
CAS ’ Addltlona
relate to gate

res/the clinician can identify

difficulties a within the examinee’s
' tegrate f spoken language as a whole.

should
nterpretat1on
e most pr.

amining how the

nts

The CASL-2 serves the same pu
CASL (Carrow-Woolfolk,
assessment of an individ
based on a well-defin

03g as the'origin
ide an(n
la

ua
eory of langu

revision preserves m the original C est
items while lso 1 gthete ew features
that enhance and uuh rovements

focuson t g areas:
were add@ests and the age
s expanded fo eral of the individual
, yielding g measurement available at
t e younge

\‘»
s\O

4 CASL-2

§;\ll artwork was updated to full-color illustrations

to make the test more engaging for young children.

3. A new normative sample was collected to
provide updated age-based standard scores.
Grade-based standard scores were added across
all tests, and summary index scores are now
available for all ages.

4. Scoring criteria were improved for all expressive
language tests to increase the reliability of
coding and scoring across examiners. Alternative
scoring guidelines for nonstandard English
dialects have been added.

Chapter 1 Introduction



5. Items with outdated or confusing content were
deleted (e.g., questions about older technology,
such as using a pay phone). The Paragraph Com-
prehension test in the original CASL was dropped
from the CASL-2 and a new companion test,
the Oral Passage Understanding Scale (OPUS;
Carrow-Woolfolk & Klein, 2017), is available to
provide a method of assessing an individual’s
listening comprehension skills within a narrative
format.

6. The Record Form was updated to assist with ease
of scoring. Item Analysis Worksheets were added
for all tests in order to provide qualitative infor-
mation about the specific parts of oral language.
This information can be used to develop an
intervention plan.

7. Free online scoring and reporting features, includ-
ing quantitative and qualitative analyses, are avail-

AN
o)

The CASL-2 was standardized on a nationally
representative sample of 2,394 children and young
adults aged 3 years, 0 months to 21 years, 11 months.
The sample was stratified to match the most recent
U.S. Census data on gender, ethnicity, region, and
parents’ educational level. The standardization of
the CASL-2 is detailed in Chapter 4. *

In addition to the standardization sample, a
cal validation sample was collected, consi
271 individuals who had a clinical di
expressive and/or receptive langua
hearing impairment, autism sp
social (pragmatic) communication
lectual disability, learning,di

mental delay. All indiyideals 1 lidation
sample were rece'vi Vi (%
attending a speciahday class, partiei gina
pull-out resour ) at the time o essment.
The CAS @!es age- @ard scores
inthei &‘ s display% re 1.1.
\
% ége range §n ard score increments
through 7-11 3 months
6 8-0 throug 1
@ 13-0 -11
K 16—%% 21-11

\ Figure 1.1. Age-Based Standard

6 months
12 months

Combined years

Score Increments of the CASL-2 Tests

Summary of Standardization and Technical Properties

skills '&ose age ranges
* cere develop
N duals in kimderga

reflec

en through 12th grade.
e reference groups are divided

into Fall m erms for each grade.
s strong internal consistency,

.85 t0.99 for individual tests and .95 to .99
index scores, indicating a high level of internal
consistency. Two-week test—retest correlations were
also high, with reliability coefficients ranging from
.73 t0.94 for CASL-2 test scores and .88 to0 .96 for
CASL-2 index scores. Interrater reliability estimates
showed strong agreement between the scores of
two different raters who received the same written
instructions for scoring the CASL-2 tests, with
intraclass correlation coefficients ranging from .86
to .97 Taken together, these estimates support the
stability of CASL-2 results within tests, over time,
and across raters.

Several studies provide validity evidence for the
CASL-2. A confirmatory factor analysis supports the
structure of the test’s organization into categories
of linguistic structures and processing skills of
expressive and receptive language. The CASL-2
standard scores correlate in expected ways across
the 14 individual tests and with other measures of
oral language, including its companion instrument,

CASL-2 5



the OPUS. In addition, the CASL-2 standard scores
distinguish typically developing individuals from
those with expressive and/or receptive language
disorder, hearing impairment, autism spectrum
disorder, social (pragmatic) communication
disorder, intellectual disability, learning disability,
and developmental delay. Using an optimized

cutoff score of 85 or higher, the standard scores
discriminate clinically diagnosed individuals from
typically developing individuals with sensitivity
of > .74 and specificity of > .84. See Chapter 5 for
further discussion of the reliability and validity
studies.

Principles of Use

The CASL-2 can address a variety of referral questions,
such as determining language delays or oral language
disorders, evaluating English language competence
in those who are learning English as a second
language, and identifying specific aspects of oral
language that may be impacting classroom learning
or interpersonal communication. Additionally, the
CASL-2 can be used in a variety of settings, including
schools, clinics, hospitals, private practices, and inter-
vention programs.

Before using the CASL- als should re

this manual as well SL -2 Test E n
Record Form to be fam111ar with S-
ment’s admlnlstr cedures t 1 back-
ground, and psyc tric propertl
Although SL-2 provi prehensive
measu 0 oral lan Its should not
betise olation for iagmosis or treatment

lts should be used

ailable rec irect observation).

p . Instead, t
i ert with othe - ta (e.g., other assessment
The CASL-2 should be used only by individuals & \% ts, pare@d teaeher interviews, review of

who have relevant training and experience in th
administration and interpretation of psychol
and educational assessments. Planning interv
tions based on CASL-2 results requires
professional training and experience i
language, child development, psycho
education, or supervision by a prdofessio
in these areas.

6 CASL-2
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Administration and

This chapter provides an overview of a
14 CASL-2 tests, as well as detailed i

Record Form. Full administration i @ns for the C
comprehensive item-level sconng% nes are 1 d1

rnlnlstratl

and Record Form for use duri

Preparin

K

rin %6
S

ests and
e Test Easels

r the CASL-2

Before using the CASL -2, itds important to
familiarize yourself wi 1nlstra¢10

instructions, scoring gu e Is.
Practice reading aloud the tlmulus h item
before your first istration. Som anced
items inclu thatm nfamiliar to you;

ides fq ords are included

pronum@
in the orm and asels. Adherence

e administr scoring procedures
u%rmg CASL- dlzatlon 1s necessary
% in accu nd interpretable results. These

@ cedures arﬁ@led in this chapter.

Admini

nlstratlon of each test takes between 5 and
nutes. The time required to administer all

’s needed to calculate the General Language
Ability Index is approximately 30 to 45 minutes for

examinees aged 3 to 6 years, and approximately

>

5 to 60 minutes for examinees aged 7 to 21 years.
Administration times may vary as a function of the
examinee’s ability, motivation level, or emotional
state during testing. Establishing rapport with the
examinee should begin before the administration by
providing a supportive and encouraging attitude.

Population Considerations

The CASL-2 was standardized on individuals who
demonstrated proficiency in English. Bilingual
and multilingual individuals were included in
the standardization sample as long as they were
judged by the examiner to be proficient in English.
If an examinee does not exhibit sufficient English
proficiency to learn and communicate in English,
then it is not appropriate to base interpretation of
his or her scores on the CASL-2 norms, although
the item responses can provide qualitative clinical
information. Similarly, if any adaptations



(e.g., enlarging the pictures or repeating the same
item more than once) are made to the testing
materials or procedures due to the examinee’s
specific needs, such adaptations should be noted
on the Record Form and the norm-based standard
scores should not be used for the examinee.

Testing Environment

Administer the CASL-2 in a room that is as free of
distractions as possible. The room should be quiet
and well-lit, with a table or desk and two chairs.
Position the Test Easel so that the pictures face the
examinee and the instructions and item text face
you. Ensure that the examinee is comfortably seated
and can easily see the pictures. Keep the Record
Form positioned so that it is not easily visible to the
examinee as you administer the items and record
the responses. Be sure you have an unobstructed
view of the examinee so you can note behaviors and
observe where he or she points to the pictures on the
Test Easel for the Receptive Vocabulary and Sentence
Comprehension tests.

Materials Needed

Test Easels There are three CASL-2 Test Ease

organized by the category of linguistic str S
measured in each test. Test Easel 1 ¢ 1
Lexical/Semantic tests, Test Easel 2 ins

Supralinguistic tests and the P
test. The beginning of eachyi

marked by a tab so yot,can eas;
test during administ .
the specific instrueti

i rompts, and\ i
the ski ured by eac for most tests. The
@nd Synonyms tésts are exceptions; for
b these tests, e Test Easel to review the
ructions a ster the examples, then use
Record F, ojadminister the items.
Scoring crénd sample correct and incorrect
respoiises for each item are listed in the Test Easels
ilitate ease of scoring. Each sample correct and
ct response is labeled with a letter, which can
used as shorthand for recording the response

in the Record Form when the examinee gives a
response printed in the Test Easel. When reviewing

8 CASL-2

the sample responses, note that parentheses around
words indicate that those words are optional, and a
slash (/) indicates words that are interchangeable.
For example, if the correct response listed in the
Test Easel is “c. (a/the) dog,” the examinee can
say “a dog,” “the dog,” or simply “dog,” and all are
considered correct responses. Rather than writing

the response verbatim, you can simply write the

letter “c” for the item in the Record F indicate

that the examinee gave one of the sesprinted Q

in the Test Easel. O

Record Forms There are two -2 Record

Forms. The CASL-2 Compr e Record For

contains all 14 tests and ¢ used across

3 to 21 years. The CASL-2 Preschool Re

contains only the

thatcanb ith
children aged 3 t@rs. Thus, if @ork
ool-aged chil dividuals

mostly wit

across the‘age ge of 3 to 21, ould use the
Coglp e Record F Swhereas the Preschool
Rec is designedifor those who work with
the hool ages years only.

contain space to record and score
e CASL-2 tests. Additionally,

tative analysis for each CASL-2 test.

at allows you to record the examinee’s
round information, calculate age, and easily
nsfer the raw scores for each individual test to
the Score Summary section as you go through the
administration. When you are ready to score, you can
convert each test Total raw score to a standard score,
confidence interval, percentile rank, test-age or grade
equivalent, and descriptive range. On the adjacent
page, you can create a graphical representation of
performance by plotting the examinee’s test standard
scores, and you can record any significant
differences between tests. The innermost page of the
foldout allows you to easily transfer the test standard
scores to calculate the index standard scores.
Finally, by folding in the back page, you can plot
the index standard scores on the graph and record
significant differences between index scores.

There is also a Summary Profile Form available for
the convenience of presenting all test scores on a
single page, if needed to include with a report or
student file. This form can be downloaded from
www.wpspublish.com/CASL2/profile.
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As an alternative to completing the scoring and
reporting on the paper form, free online scoring
and reporting features are also available on the
WPS Online Evaluation System (OES; registration is
required). The OES provides all scoring pages from
the Record Form as well as the Summary Profile
Form and Item Analysis Worksheet(s), already com-
pleted and ready to print. Visit platform.wpspublish.
com for more information.

Calculating Chronological Age

Prior to calculating the examinee’s age, be sure to
verify his or her birth date, as the calculated age

will be used to determine the age-appropriate tests,
suggested Start Items, and age-based standard
scores. To calculate chronological age, first write
the test date and the examinee’s date of birth in the
designated spaces on the foldout page of the Record
Form, as illustrated in Figure 2.1. Use only the year
and month in the age calculation; do not use the day
and do not round up to the next month. Next, subtract
the date of birth from the test date, starting with the

4

Year Month

16
000

Date of testing

Date of birth 2009

Chronological age*

l.1

O

%sel 2, followed

Month column and then Year. If the test session was
held over more than one day, use the first test date to
compute the examinee’s age.

If the month of the test date precedes the month in
the date of birth, the Month column must “borrow”
from the Year column to allow subtraction. In the
example shown in Figure 2.1, 11 months cannot

be subtracted from 3 months, so 1 year (12 months)
is borrowed from 2017, which be 016. After
adding the 12 months to the
subtract 11; the result is
year 2009 from 2016,

n

t of 7 yearssThus
for the indivi in
s the 14 tests

ay be administered.

artests, follow the
presented within the Test
ts 1n Test Easel 1 first, then Test
ose in Test Easel 3. For example,
if you pla@dmi ster the Receptive Vocabulary,
Expressiv abulary, and Pragmatic Language
tes ould administer the tests in Test Easel 1
owing the order of the test presentation
the Easel (Receptive Vocabulary, then

ressive Vocabulary), then administer Pragmatic

Language in Test Easel 3.

which th
Is: admini

%Introduoe
K statem

s\O

Administering the CASL-2

@ts to the examinee with a brief
example: “I am going to ask you
some ns about words and language.

the questions have pictures [if giving
tests with pictures]. For some questions you will
1l me your answers; on others, you may point

to the picture for your answer [if giving tests with
pictures]. Please try your best on all questions.”

2. Find the tab on the Test Easel that corresponds
to the selected test, then find the corresponding
page in the Record Form to record and score the
examinee’s responses.

. Read aloud the test examples in the Test Easel for
the examinee’s age, and follow the instructions
for correct and incorrect responses (see Using the
Examples section below).

. Proceed to the Start Item appropriate for the
examinee’s age, as given in the Test Easel and in
the Record Form (see Start Items section below).

CASL-2 9
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5. Present the test items and score the responses
(see Scoring Responses section below).

6. If the examinee generates correct responses
to the first four administered items, continue
testing forward. If the examinee misses one of
the first four administered items, test backward
until four correct responses in a row are
established or Item 1 is administered (see Basal
Rule section below).

. If the examinee generates four incorrect
responses in a row, stop administering the test
and proceed to the next test (see Ceiling Rule
section below).

Read each item exactly as printed. Do not

change the item text or provide explanations for
the meanings of words that are unfamiliar to the
examinee. Do not emphasize certain words in the
item text unless they are italicized (italics are used
to denote emphasis when reading a word or phrase).
You may repeat any item one time if the examinee
requests it or appears not to understand.

It is important that the examinee makes his or here
best effort. To encourage shy or reluctant examinees,
praise their effort by saying “Good effort” or “Y

are trying really hard” During testing, read e

item exactly as printed in the Test Easel o

Form. If the examinee asks whether a is
right, say: “That was a good answer.” think

you misheard or missed an examinee’s regponse,
you may ask the examinee to r it by saxin
missed your answer. Say 1t ” X

Because thisis a test o
or writing), never sh

al language (n
printed stimul ords
nee, an spell words

or questions to tl@t

from the stin&\ . Addi‘i&ex minees
should ne alized fo x tion errors.
Provid % underst hat the examinee
says, s@he response its content.

ing the E&
K ollow th% ons in the Test Easels for

administe e appropriate examples, based on
thee inee’s age. Examples are provided for all
te sure the examinee understands the task
the test before scored items are presented. The
mples are not scored. The Test Easels provide
instructions for modeling the correct response

10 cAsL-2

if the examinee answers incorrectly. Most CASL-2
tests include two sets of examples, one for younger
examinees and one for older examinees. If an
older examinee does not understand or responds
incorrectly to the examples designated for his or her
chronological age, the examiner may administer
the examples designated for younger children.
Additionally, you may repeat the example once, if
you feel the repetition would help th inee

understand the task. E

Begin administering théscoted test items wi
age-appropriate Staxt [tem ach test, as | n
the Test Easels (dire ollowing the e%es and

Start Items

in the Record For, ere is a diffe gnated
starting point for agerang o not need
to administer all items to all es. Because the

re sensitive velopmental changes
nge, some items

dministering a test

t Item allows you to skip

an examinee’s age and

examineg cted to perform successfully on the
first ms before responding incorrectly.

Iﬁ@nt to begin testing with items that are

ly easy for the examinee in order to be sure

that the examinee clearly understands the task of

e test. Then, as items become more difficult and
the examinee begins to receive scores of 0 on some
items, the examiner can be relatively confident
that the errors result from insufficient ability to
succeed on difficult items, not because the examinee
misunderstands the instructions of the task. After
administering the examples, if you think the
examinee will find the age-appropriate Start [tem
unusually difficult or easy, you may use an earlier
or later Start Item. If, after you administer the
examples, the examinee still does not understand
the task (i.e., responds incorrectly to all examples),
begin testing with Item 1 regardless of age.

Prompting

There are some items across CASL-2 tests for which
certain responses may need prompting in order to
clarify directions (e.g., “give only one word”) or to
elicit a more specific response when a vague answer

Chapter 2 Administration and Scoring



is given. For example, the target of Item 8 in the
Sentence Expression test is to compare size from
the leading sentence of “This dog is little” to “This
dog is big.” If the examinee responds with “This dog
is not little,” the examiner says the prompt, “You're
close, but can you be more specific?” Responses
that require prompting are marked with the Prompt
icon Y and are listed in the sample Incorrect
response column in the Test Easel. The specific
prompts corresponding to the responses are printed
on the Test Easel page.

If the examinee gives a response that is not listed

in the Test Easel but is very similar to a listed
response that needs a prompt, you may provide
the corresponding prompt. For example, again
using Item 8 in the Sentence Expression test, if

the examinee says, “This dog is not small,” the
examiner should read the prompt listed for is not
little. Additionally, if an examinee provides a unique
response that is vague or unclear but still related to
the item, you may prompt one time by saying, “Can
you be more specific?” If the examinee’s response
is correct following the prompt, score the 1tem as
correct. If the examinee’s response does not 1rnp @
after prompting, score the response as incorr

0

Recording Responses

Frequently given correct and inca
for each item in the expressive test
the Test Easel with a letter nexfito each’respo

This letter provides a€onveni shorthﬁn or

y wrlte
rin the blank i Record

-2 tests; tly given

Form. For so@
correct re & re hstgd&Re ord Form. For

the correspond1 g

these k the box cord Form that is
e response gi e examinee. If the
e iflee gives a re e that is not listed, write the
se in the space provided in the Record Form.
the multi ice tests, circle the number
that corre the picture choice shown on
the Test r Receptive Vocabulary and Sentence
Comp on) or check the word in the Record Form

ynonyms) to indicate the examinee’s response.

correct responses are categorized as either
ferred or Acceptable to describe the quality of the
examinee’s response (more information about this
distinction is provided in Chapter 3). For such items,

‘\

Administering the CASL-2

check the box next to Preferred or Acceptable in

the Record Form. Note that all Preferred responses
are listed in the Easel; therefore, if the examinee
provides a response not listed in the Easel but you
determine that it is correct, the response would be
considered Acceptable. Both Preferred and Acceptable
responses are awarded the same value of 1 point.

Some items provide alternative co
individuals who speak African A
a similar dialect (such as S
items are marked with a

t responses for
English or

lish). Th

sk in the Recor

responses appear at
rect respons mn
inee speak:

in the Test Easel

American Englishfor a similar dial es one
of these respox unt it as coxrect. Most of these
alternative di esponses w¢ @ e considered
incorregtyfor individuals w peak mainstream
(Stan d) merican See Chapter 3 for
ad

%orlng Res s

For the R ive Vocabulary, Antonyms, Synonyms,
Judgment, Sentence Comprehension,

e Grammatical Morphemes test, correct

ses are indicated in the Record Form. For
other tests, use the scoring criteria and sample
correct and incorrect responses in the Test Easel

to determine the examinee’s score for each item.

The scoring criteria for each item describe all the
elements that must be present to score a response as
correct. The sample correct and incorrect responses
for all items are based on the most common
responses collected during the standardization study
and do not represent a comprehensive list of all
possible responses. Rather, it is necessary to use the
scoring criteria and sample responses as guidelines,
then apply your clinical judgment to score the
examinee’s response.

In general, for a correct response, circle 1 in the
scoring column next to the item number, and circle
0 for an incorrect response. Some items on the
Pragmatic Language and Grammaticality Judgment
tests are worth more than 1 point. Three items in
Pragmatic Language have a maximum possible
score of 3 points. For these items, follow the scoring
criteria listed in the Test Easel to determine scores
of 0, 1, 2, or 3 points, and circle the corresponding

CASL-2 11
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number in the Scoring column. The Grammaticality
Judgment test includes items for older examinees
that require a two-step scoring method. For these
items, scores are as follows:

= 0 points = The examinee does not identify that a
sentence is grammatically correct or incorrect.

= 1 point = The examinee identifies that a sentence
is grammatically correct or incorrect, but does
not successfully correct the sentence if it is
incorrect.

= 2 points = The examinee identifies that a
sentence is grammatically incorrect, then
successfully corrects the sentence by adding,
changing, or deleting one word.

Across all tests, an examinee may change his or her
answer after an item is administered. Accept the
change and score the most recent answer, whether
or not it is correct. If the examinee’s response differs
from those provided in the Test Easels and the Record
Form, and/or you are uncertain how to score it, write
the response in the space provided in the Record
Form, continue administering the test, and score it
after the administration is complete. If the exami
requests more than one repetition of the sam

or does not answer, write NR (for No Respo

the Record Form, circle 0 in the Score colu

say, “Let’s try another one.” If the exang w ays he or
she doesn’t know the answer, consider esponse
incorrect and write, circle, or ¢ Ron‘the Re
Form, circle O in the Scor dgo ont e
next item by saying, “ ne o

Note that the scoring of each item i
by the linguistic
test belongs,

of all tests i

ete

e , examine
only on

enalized for grammatical
ctlc tests of Test Easel 2.

y are n 1zed for grammatical errors on
items in T els 1 and 3, in which scores are
based t only.

all CASL-2 tests, the examinee must receive a
score of 1 (or the maximum points possible for each

12 cAsL-2

:%lways use the
\%r ect respo as t

item) on four consecutive items to establish a basal
and continue testing. When starting with Item 1, it is
not necessary to establish a basal; continue testing
until the Ceiling Rule is satisfied. If starting after
Item 1 and the examinee receives a score of O on any
of the first four items administered, it is necessary to
administer items preceding the Start Item in reverse
order until a basal of four consecutive correct items

&%

is established. Then, return to the iteng"following
the first error and resume testing until the
Ceiling Rule is satisfied.

Sometimes it may be nece erse all t

way back to Item 1 and the ee still ma
have achieved four conse correct 1tew@‘
case, a basal is not estdblished, but you ue
testing because y back to It uch a
case, return to th rror after t t Item and
continue testing forward unt11 Rule is met.
During th e of test tion, there may
& s in a row. This may
but it is not treated as
est set of four consecutive
2 basal. If you are unsure
at the time of administration,
to establish a basal. You should
g backward until four consecutive
onses are achieved. If you determine
er that the item in question was correct, you still use
west set of four consecutive correct responses
he basal. Once you have established a basal, all
items below the basal are considered correct (i.e.,
the maximum possible score is given for each item
below the basal) and do not need to be administered.

s of four conrec
0 be a “secon

W to score
1t cannot
COIltl -

Figure 2.2 illustrates how to use the Basal Rule. In
this example, the examinee is 9 years old and began
the Sentence Expression test at Item 15, the Start
Item for his age. He responded correctly to Items 15
and 16, but on Item 17 he gave an unusual response
not listed in the Test Easel. The examiner initially
considered this response incorrect based on the scoring
criteria and for purposes of obtaining a basal. The
examiner then administered Items 14 and 13 (in that
order). The examinee answered both of these items
correctly, and a basal of four consecutive scores of 1
(Items 13 to 16) was established. The examiner
continued testing forward with Item 18. (The examiner
later reread the scoring criteria listed in the Test Easel
page for Item 17 and determined that the response
was indeed incorrect, and this item was scored 0.)
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SENTENCE EXPRESSION

Administer this test using Test Easel 2.

Basal Rule: Score of 1 on
4 consecutive items.

Ceiling Rule: Score of O on
4 consecutive items.

Item Repetition: Repeat once if examinee
requests it or appears not to understand.

Recording: Common correct and incorrect
responses are listed in the Test Easel.
Write the letter listed in the Easel that
corresponds to the examinee's response,

or write the response in the space provided.

Write NR for no response. Check the box

next to Preferred or Acceptable when
applicable for correct responses. Responses
with prompts, indicated in the Easel, are
considered incorrect if given as a final
response. ltems marked with an asterisk in
this Record Form indicate those that provide
alternative correct responses in African
American English or a similar dialect.

Scoring: Circle 1 for a correct response,
whether preferred or acceptable, and

O for an incorrect response or no response.
Refer to the scoring criteria and sample
correct responses listed in the Test Easel
as a guide for determining whether a
response is correct.

Ages 3-21

Age Start Item Age Start Item

EXAMPLES AGES 6 10 | meed sho
. . O preferred O preferred
A Ollike milk. 3-6 O accgptable (c"\ec‘( O acceptable
Other
. @o
B Ois sitting 3410 a ® preferred
Other B L Y O acceptable
8 * \ 0 0
c Ogetting on the bus 3-10 O preferred d D(p]%erred
Other O acceptable ® acceptable
D Dswimminginthewater | 8 Sco START AGES 11-14 SCORE
Other 20 1 @
E OThen everyone sang A g Eiecf:g{igw
“Happy Birthday.”
O She blew out the 11-21 a1 * 1 @
candles. O preferred v O preferred
Other ‘ O acceptable O acceptable
1 10 22 . 1 @
O preferred
START AGES 3-4 CORE e O acceptable
23 *TAIN WAS 9oing
! asal | 10 to happen? Dg%egd
S zzfeep:{:gle i Ccheck answer) ™ acceptable
2 @ o | B~ 1©
1o a a O preferred
® preferred o tabl
O acceptable h acceptable
ol u-* @ o ‘?l START AGES 15-21 SCORE
‘ 0 |-|| a ® preferred q. 25 1 @
m O acceptable N s O P
preferre:
4 [ START AGES 9-10 SCORE |5 O acceptable
Lo al - Do Z| %+ 1 ©
< | +
(” a & preferred | == 8 preferred
STA S5-6 SCORE < f 0 ecoptaple] L O acceptable
5 I ©o A= Y6
1 O b ® preferred q
O acceptable

7
Ceiling Item 1—27SubtotaI(Max.27)| g |

Figure 2.2. The CASL-2 Record Form: Applying the Basal and Ceiling Rules

Administering the CASL-2
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Ceiling Rule

For all CASL-2 tests, stop testing when the examinee
receives a score of 0 on four consecutive items or
when the final item of the test is reached, whichever
comes first. In cases where finding a basal requires
administering items in reverse order, it is possible to
obtain a set of four consecutive incorrect items. This
may appear to be a ceiling, but it is not treated as
such. Always use the highest set of four consecutive
incorrect responses as the ceiling. As described in
the previous section, once a basal has been achieved,
return to the item following the first error and
continue testing forward until four consecutive items
are scored as 0 and a true ceiling has been identified.

The only exception to this procedure is if the
examinee responds incorrectly to the first adminis-
tered item and then to the next three items admin-
istered in reverse order; then those four consecutive
scores of 0 are considered to be the ceiling. In this
case, you would continue testing backward until

a basal of four consecutive correct responses is
established or Item 1 is reached. However, after
establishing a basal, you would not return to the &
item following the first error and continue testin
forward. The first administered item and the t
incorrect preceding items should be used as the

later that the item in questi s Mcorrectgyo
still use the highest set of fo ti cx
responses as the ceili 11 items abov: ing
are considered incor given a score

ceiling. You should test forward until fourConsecu-
tive incorrect responses are sco%}:ou determi
S

Figure 2.2ill w to use thelCelling Rule. In
this example, the 9-year-old responded
s20,21,a on the Sentence

incorrectl§ito
Expre t. His res the next item,
Itepn2 s an uncommonresponse not listed

in%est Easel, s xaminer considered it
@ ct for prelimi coring and for establishing

the examiner administered
0 obtain a definitive ceiling. The
examinee r nded incorrectly to Items 24, 25,
26, al§7, meeting the Ceiling Rule and completing
a istration of Sentence Expression. (Later, the

er reread the scoring criteria listed on the

Test Easel page and determined that the response for
Item 23 was indeed correct, and this item was scored 1.)

iling. Ther
additionalite
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Calculating the Raw Score

The following procedure is used to calculate the raw
score for all 14 CASL-2 tests:

= Sum the values for all correct items on the page
in the Record Form. Be sure to count the items
below the basal as correct (i.e., give the maximum
score possible for each item below the basal).
Always use the lowest basal and t est
ceiling when calculating the r. e.

= Enter the subtotal score i er right corner
of each page in the Record Eorm. The num
in parentheses indicate aximum pos%
points for that page. @
s from each pa%e lines
ifing the R@ ” box

i ecord Form.

N
S

= Transfer the subt

in the large “

at the end of eaehtest sectio
= Add th@tals to obt( otal raw score
‘for® 3
%\pplicable, : s also space provided to
a e number of Preférred and Acceptable correct

responses. Us@e spaces only for those items you
administ hose below the basal). Sum the

numb referred responses given on the test and
ente al in the box labeled Preferred. Then
sym thesiumber of Acceptable responses given and

at total in the box labeled Acceptable. There
isfno normative comparison for Preferred versus
cceptable responses, but the tallies provide clinical
information about the quality of the examinee’s
responses, as discussed in Chapter 3.

Figure 2.3 illustrates this process using a completed
Raw Score calculation for the Antonyms test. You
can see that the subtotals for Items 1-12 and Items
13-31 are both the maximum score, because these
items were below the basal for this examinee. Of
the administered items, the examinee received a
subtotal score of 9 for Items 32—48 and a subtotal of
1 for Items 49-62, with all items above the ceiling
given a 0. Adding all the subtotals, the examinee
received a Total raw score of 41. Of the items
administered, the examinee provided 6 Preferred
responses and 3 Acceptable ones.
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ANTONYMS continued

REMINDER: All items below the basal must receive a score of 1.

Determining the RAW SCORE

Transfer the Subtotals to the appropriate space below.

1-12 Subtotal (Max.12) | |2

13-31 Subtotal (Max.19) | |G

32-48 Subtotal (Max.17) 9

49-62 Subtotal (Max. 14) |

RAW SCORE waxe2) | Y1 |

Transfer RAW SCORE to the Antonyms line in the foldout
SCORE SUMMARY page of this Record Form.

Correct Responses
Total number of administered items that were

b 3 |

| Preferred Acceptable

OBSERVATIONS
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Figure 2.3. The CASL-2‘Re% : Calculating the

O

%,
&
0’0

w Score

CASL-2 15



Completing the Scoring Pages of the Record Form

Note: For your convenience, completing the scoring
pages of the Record Form as described in this section
can also be easily, accurately, and securely done
without additional charge by the WPS Online
Evaluation System (OES) at platform.wpspublish.com
(registration is required). You must first enter the score
for each administered item within each administered
test, and the OES will calculate the report from the
scores you entered.

Score Summary of the CASL-2 Tests

Figure 2.4 is an illustration of a completed Score
Summary in the Comprehensive Record Form

for a fictitious examinee, Jane, who is age 7 years,

4 months. This figure will be used to illustrate

the scoring procedures described throughout this
section. All standard scores in this example are based
on age, using the raw to standard score conversion
located in Table A.1 in the appendix.

to transfer the Total raw score from each admini
individual CASL-2 test to the Raw Score col g
Score Summary section without flippin

Fold out the last page of the Record Form so that the
Score Summary section is facing you. This allow@
d

appendix (use the section of Tab
to the examinee’s age to ge
score; use the section able Z
the examinee’s grade
to get a grade- ba
based norrns

grade unde a e” secti -
norms d e summer, refe
exami; nter in th “Be sure to check the box

e the grade the
o d Form indicatingthe normative reference
u are usin hapter 3 for a discussion on

cting the n eference group.
n this exam %e is age 7 years, 4 months, and
therefore t ion of Table A.1 for ages 7 years,
3 mogths to 7 years, 5 months is referenced. She
o) ﬁa raw score of 43 on the Receptive Vocabulary
Table A.1, locate the raw score of 43 in the

umn for Receptive Vocabulary and look across the
row to find the corresponding standard score and
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percentile rank, in their respective columns. The raw
score of 43 converts to an age-based standard score
of 98 and a percentile rank of 45; these scores are
recorded in their respective columns in the Record
Form. If you wish to use grade-based st rd scores,
you would reference the section of Tabl that
corresponds to the examinee’s g (Fall
or Spring) and follow the sam

d for the %
examinee’s standard sc encing t
table at the bottom e page’in Table ed on
the examinee’s chro ical age, or at %ttom of
Table A.4 based 4@ examinee’s th 90%

e

and 95% confid alues are p to create
st for an individual aged 7

k the box on the
c
o,
‘%ive Vocabula
s, 4 mont lue of 7 is subtracted from
d added to%andard score of 98 to report a
confiden al of 91 to 105.
Raw an be converted to test-age equivalents for
tests using Table A.3 and grade equivalents
able A.6, both in the appendix. Be sure to check
appropriate box on the Record Form to indicate
ether you are reporting test-age or grade equivalent
scores. In the example, Jane’s raw score of 43 on

Receptive Vocabulary corresponds to a test-age
equivalent score of 7-0 to 7-2.

Confidence intervals can

ce value of 7 for the

Descriptive ranges for standard scores are provided
in the Score Summary section of the Record Form
and in Table 3.1 in Chapter 3 of this manual. Write
the description that corresponds to the range of
scores that includes the examinee’s standard score.
For this example, the examinee’s standard score of 98
on Receptive Vocabulary falls in the Average range.

Standard Score Profile of the CASL-2 Tests

On the page adjacent to the foldout Score Summary
section, the standard scores for each administered
test can be plotted on a line chart, so that differences
between an examinee’s scores can be visually
compared (see the Standard Score Profile of CASL-2
Tests section of the Record Form). Additionally, this

Chapter 2 Administration and Scoring
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chart illustrates the variance of each score from

the average of 100, providing a visual indication
of the degree of difference between the examinee’s
score and that of his or her typically developing
peers. Score ranges within one and two standard
deviations from the mean of 100 are shaded in gray.

CASL-2 Test Score Comparisons

A statistical comparison between an examinee’s
standard scores can be calculated to determine
whether or not the difference is statistically
significant. First, looking at the Standard Score
Comparisons of CASL-2 Tests section of the Record
Form, write the names of the two tests that you are
comparing in the CASL-2 Test Scores Compared
column. Subtract the two test standard scores
you wish to compare, take the absolute value of
the difference, and record it in the Difference in
Standard Scores column. Compare this difference
score to the values listed in Table A.7 for differences
between individual tests. If the difference score is
equal to or greater than the number listed in the
table, the difference is statistically significant, in»
which case you would check Yes in the Significant
Difference column. If the difference score is less
the number listed in the table, you would checkilNo
indicate that the difference is not signific

If you determine that there is a signi t
difference between two scores, itis helpftl to
know how frequently that diffexenge occurred

in the standardization sampleyseé'‘Chaptend

for a discussion of how re cli \

meaningful difference)dTables’A.9 to A. n
the frequency for all @ ns

n

ple score comp

across the 14 CA s (organi the category
of linguistic s& /Test I‘;a& hich the test
belongs). hat'the direc ’&r e difference

p

does n er (e.g., whe ing Receptive
Vocab@ and Antony akes no difference
A e is higherzthe same numbers are
sg tables, find the examinee’s
mn and read across the row
to find the v t matches the difference score
you calculated.JRead to the top of the column to find
the pefcentage of the standardization sample with a
stg score difference of at least this magnitude.
his percentage on the Percentage of Sample
ith This Difference column. If the exact difference
score is not listed in the table because it is between

18 cAsL-2

% ar-olds in standa
\ in Table A.11

two columns, report the percentage as a range (e.g.,
“between 15% and 20%”) and circle that range in
the Record Form. If the observed difference score

is less than the number in the first column of 25%,
circle “> 25%?”; if the difference score is greater than
the number in the 1% column, circle “< 1%” on the
Record Form.

There are numerous possible comparisens between \*
CASL-2 test scores, and many will be st lly
significant. However, not all wil ini mean-

ingful. Therefore, in most cas
to record large score differencesjthagoccur less

nly necessary
=

eaning

discussion in Chapter 3
determining a test s¢@re comparison s

In the example s}@n igure 2.5
from Context stan score of
higher th Inference stanta i
25-poingsdifference is statistically significant because
it ex e@e critical v@ 6-point difference
b & ese two testSha wn in Table A.7. This

nce occurred @ of the time among the 7- to
dization sample (as shown

Inde@o::es
L@ ndex Scores section in the Record Form

culate any of the six index scores (General

e
nguage Ability Index, Receptive Language Index,

Expressive Language Index, Lexical/Semantic
Index, Syntactic Index, Supralinguistic Index). Be
sure to complete the appropriate section for the age
or grade of the examinee (age and grade ranges are
indicated in the left column of the page). Find the
row that corresponds to the index score of interest
for the examinee’s age or grade, and copy the
standard scores (from the Score Summary section,
Standard Score column) only for those tests listed
in that row. Then, add the standard scores across
the row and enter this value in the Total column.
Copy the Total(s) to the corresponding Sum of
Standard Scores column below. If not all of the
tests that comprise the index were administered,
the index score cannot be calculated. Next, convert
the Sum of Standard Scores to a standard score
using the normative tables in the appendix (for
age-based standard scores use Table A.2; for
grade-based standard scores use Table A.5). Note
that a Supralinguistic Index cannot be calculated
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for ages 3-6 years because Inference is the only
Supralinguistic test available for these ages.

In this example, illustrated in Figure 2.6, Jane is
age 7 years, 4 months, and therefore the section of
Table A.2 for ages 7-9 years is referenced. The sum
of the standard scores used to calculate the General
Language Ability Index (GLAI) is 495, which
converts to an index standard score of 98. Following
the same method, the sum of the standard scores
for each index is calculated and converted to the
corresponding standard score using Table A.2.

Use the index standard score to determine the
confidence interval, percentile rank, and descriptive
range as previously described. In this example,
Table A.2 shows that the 95% confidence value

for the General Language Ability Index (GLAI)

is 2 for this 7-year-old examinee (you should use
the same level of confidence that you used for the
individual CASL-2 tests). The value of 2 is added and
subtracted from the standard score of 98, resulting in
a confidence interval of 96—100. Similarly, Table A.2
displays that the percentile rank of 45 corresponds
to the GLAI standard score of 98. This score is in the
Average range. The other index scores are comple

in the same manner, as shown in Figure 2.6.

CASL-2 Indexes Z

By folding in the back page, you transfer the
standard scores for each index he Standar
Score Profile of CASL-2 In ect n of

Record Form. As withtthe ind - ual te e\o
can plot each index s rd score on a line chart, so

\’@

N
2

K\\?
<O

20 CASL-2

Standard Score Profile of the

QQ’Q
@

that differences between an examinee’s scores can
be visually compared. As shown in Figure 2.7, this
chart also illustrates the variance of each score from
the average of his or her typically developing peers,
with shaded areas marking one and two standard
deviations from the mean of 100.

Index Score Comparisons

Statistical comparisons between %ee s Q
index standard scores can be O
same manner described previ or CASL-2 test

score comparisons. Record arisons i
the Standard Score Co n f CASL-2

section of the Record Form, as shown in Figufe 2.7.
Jane has a 15-point ence between ceptive
Language Index a d score of #06ka er

Expressive Langu e/Index stan
This differ, statlstlcally

than 6 1cal value p
I c een 1% a
e sample (

the time w1th1n the
Table A.15).
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Standardization and Validation Data Collection

Two data sets were collected to support publication
of the CASL-2: a nationally representative standard-
ization sample and a clinical sample. The standard-
ization sample consisted of 2,394 children, ranging
in age from 3 years, 0 months to 21 years, 11 months.
The standardization study was conducted by data
collectors who worked in 117 sites in 29 states,
representing all four major U.S. Census regions.
Data collectors obtained access to examinees through
schools, neighborhoods, or community organi-
zations. The goal was to collect a sample that was
representative of the U.S. population in terms of
gender, race/ethnicity, and parental educational level
(a well-established index of socioeconomic status).
Individuals with severe disabilities (e.g., intellectual
disability, moderate to severe autism spectrum
disorder) were excluded from the standardization
sample, while those with mild disabilities were
included as long as they spent most of their school
day in a general education classroom (not gifted or
special education), at a grade level appropriate to the
child’s chronological age.

Table 4.2 details the demographic characteris
of the CASL-2 standardization sample w1
to gender, race/ethnicity, parental edu

and region, along with correspondin ntages
from the U.S. Census for compari ureau
categorles

of Census, 2012). Most demogr
closely match the proportie he
figures, exceedlng the u1d

overr i

sli ﬁ . Additionally, geographic

re%howed somance, wherein the Northeast
g ted while the Midwest was

1ghtly ov
htly undé%ented.
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Table 4.3 delineates the stratification of the normative
sample by age year. The sample is most heavily
concentrated at the younger ages, which reflects

the need for narrower normative age groups when
language development is most rapid. e 4.4 shows
the stratification of the individuals i
through 12th grade who were t
development of the grade-ba
sample size for the grade
for the age norms because
individuals who either ha
were in postsecondarny education.

The clinical samp@
collectors who ha

s. The total O

is'smaller than that

atic) communication
, learning disability,
. To be included in the

als needed to have a clinical
gn031s an ceiving special services. Table 4.5
shows th% raphic composition of the clinical
samp onsisted of 271 individuals. Because

ion criteria, the clinical sample was not

ution. However, the sample does offer some

ersity in terms of ethnicity and parental
educational level. Males outnumbered females,
as is often the case in clinical samples. Further
descriptions of the diagnostic composition of the
sample, as well as the analyses conducted with the
clinical sample, are detailed in Chapter 5.
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Table 4.2. Demographic Characteristics of the CASL-2 Standardization Sample

Characteristic n % of sample U.S. Census %?
Gender
Male 1,164 48.6 49.2
Female 1,230 514 50.8
Race/Ethnicity?
Asian 68 2.8 4.6
Black/African American 344 144 2 \
Hispanic Origin 527 22.0 . Q
Native Hawaiian/Pacific Islander 8 0.3 0.2 O
American Indian/Alaska Native 9 0.4 0.9
White 1,357 56.7 53.8 %

Other . 35 @

Parents’ educational level
No high school diploma
High school graduate

Some college

Bachelor’s degree or higher

U.S. geographic region

Northeast 17.9
South 381
Midwest 22.3
West 589 24.6 218
Note. Total N = 2,394. Due to rounding, cehtages may n .0%.
aU.S. Census Bureau (2012). Race/gth ed on ages 3-21; pa educational level based on ages 25-64 (those
most likely to have children withig SL-2 age range); region based on the general population.
bIndividuals of Hispanic origin are ded in the Rage/Ethhicity category under Hispanic Origin; the remaining Race/
Ethnicity categories includefonly individuals of non-bii ic oFigin. Individuals of two or more races (n = 76) are included in

¥ Q\Q . s\{'Q
9" @

\Q’ 09
O\
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Table 4.3. Age Table 4.5. Demographic Characteristics

Breakdown of the of the CASL-2 Clinical Sample
CASL-2 Age-Based % of
Normative Sample Characteristic n sample
Age n Gender
3 316 Male 165 60.9
4 348 Female 106 391
5 230 Age in years
6 218 3-4 166
/ 237 5-6 8 14.0
8 133 7-9 314
9 125 10-12 2%
10 132 13-21 1

11 108 ........................................................ @ .......
12 100 Race/Ethnicity?®

13 55 Asian Q
14 53 Black/African A

15 58 Hispanic @ri Q
16 45 Nat iian/Pacific Isl & 0 0.0
7 5 ;@ ndian/AIaskz@ 2 07
18 47 % 128 473
19 51 .« CAY. ST <
20 52 \ arents’ educ@ level

21 34 No hig% foloma 42 155

Hi raduate 123 454
%ege 48 177

achelor’s degree or higher 58 214

Note. N = 2,394.

Q

Table 4.4. Grade
Breakdown of the
CASL-2 Grade-Based
Normative

e. N =271.
ndividuals of Hispanic origin are included in the Race/Ethnicity
category under Hispanic Origin; the remaining Race/Ethnicity
categories include only individuals of non-Hispanic origin. Individuals
\ of two or more races (n = 2) are included in the Other category.

K 1 59
O 12 53
& Note. N =1,538.
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Item Coding and Scoring

The unique responses given during the standardization
study were categorized as correct or incorrect, as
detailed in the previous section describing the pilot
study. A similar process was conducted in order to
designate Preferred and Acceptable responses across
those correct responses within expressive tests. The
scoring criteria developed during the pilot study were
applied and updated as needed by a trained group of
research assistants in order to code all responses for
the standardization study.

Once all responses were coded, a final list of correct
and incorrect responses was developed for every
item across all expressive tests. The final correct and
incorrect responses listed on the Record Form and in
the Test Easel pages reflect these criteria for inclusion
and were based on the frequency of responses in the
standardization sample, as well as the judgment of
the author and a group of consultants that included
practicing speech-language pathologists.

Scoring for Dialectical Differences

As discussed in Chapter 3 of this manual, alte

W.

The scoring rules for these alternati ses,
developed by an expert in the fie

In most case

xaminees, >
from the standardization sample whoyspoke Afri
%),
] t

alternative scori
increased by 1 to

the raw scor d by 3 or more points after
e alternativ HQF hus, in a small
applicatft healternative scoring
a score that s the examinee’s
u linguistica s better by not penalizing
6 dard English usage.
Develop
For eagh % -2 test, the standardization study
respons ere analyzed together using the Rasch

2 one-parameter model as detailed in the previous section

&@c bing the pilot study. Analyses were conducted

Final Test Forms

Standardization and Validation Data Collection

<k
G

using jMetrik (Meyer, 2014, 2015). Based on the

Rasch analysis of standardization data from each
CASL-2 test, a few items were deleted from each of
the tests. Thirty-six items in total were eliminated
from the standardization items, based on problems
with item fit as determined by the Rasch analysis.
Final item order was determined using the Rasch
estimate of item difficulty, such that for each of the

CASL-2 tests, items progressed fr iest to most
difficult. All items selected for ublication
1t

meet Rasch parameters of 1 @ did not QQ
demonstrate systematic bias By gender, ethnicity,

socioeconomic status.
les

Establishing

In developin@
the 14 CASL-2 \

ect responses) were used
ation study to optimize data
alysis by obtaining a large
number ofdtein responses from each participant.
How ch rules would be impractical in a
clifiicalsétting, where the aim is to minimize the

on the examiner and examinee by collecting
ofily the amount of data required for accurate

sessment.

collectio

Final basal and ceiling rules were determined by
examining the effect that different rule options
would have on the total raw score obtained for each
test. The aim was to find a single basal and a single
ceiling rule that could be used for all CASL-2 tests,
striking an optimal balance between validity and
efficiency in administering the test. The basal rule
of four correct items in a row was selected because
its application resulted in significantly less variance
in obtained raw scores than did rules of three or
fewer consecutive correct items. Similarly, the ceiling
rule of four incorrect items in a row was selected
because the application of a ceiling of five or more
incorrect items in a row resulted in significantly
more variance in obtained raw scores. In addition,
basal rules of five or more correct items in a row did
not appreciably improve measurement properties
and would have increased testing time.
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The basal rule of four consecutive correct items and
the ceiling rule of four consecutive incorrect items
represent a departure from the original CASL basal
and ceiling rules of three correct items in a row and
five incorrect items in a row, respectively. However,
the “four in a row” rule was selected for both the
basal and ceiling because it provided the best balance
between accuracy and efficiency across all of the
CASL-2 tests.

Derivation of Standard Scores

To construct the normative groups, the CASL-2 raw
score means and standard deviations were examined
to determine an optimal age-stratification scheme.
As expected based on the typical progression seen in
language development, raw scores increased most
rapidly at the youngest ages and then continued
to increase through the school-age years, though less
steeply. Therefore, norms for ages 3 to 7 were created
using 3-month intervals; norms for ages 8 to 12 were
created in 6-month intervals; norms for ages 13 to 15
were created in 1-year intervals; and norms for ages
16 to 21 were based on a combination of age years
Grade-based norms were based on Fall and Spri
terms for each year, beginning with kindergart

The raw score distributions for each CASL-
were evaluated separately in each age an
stratum. In most cases, meanmgfu |
from normality occurred, especia
upper and lower age strata. T
calculating linear standa

score distributions were rec

ranks in the original raw score dlstrlbut a ta51
& Urbina, 1997). The alized distributi

used to estlmate and stand iations for
each age gro smooﬂl th ds were
apphed T ods use varlance of
the en ndardizatio to adjust for
rando tuations in due to any sample

sies w1th

1d€§

stimated curves for the CASL-2 data
forrned t % growth curve expectations—
that is, se@ er polynomials (steep growth in
early years ening out in later years) or third-

order‘polynomials (slow growth in early years,

owth in middle years, and flattening growth

ach age and grade stratum.
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toward maturity). Interpolation was used to establish
consistent data points along the developmental curve.
Some manual hand-smoothing was required at the
extremes of the standard score distributions to
ensure the expected progression of scores when an
individual transitions from one age stratum to the next.

Inspection of the final calculated standard score
distributions revealed excellent me ement
properties. The standard scores confo tations
of uniform monotonic growth year
around norm group means, —and more

importantly—in the range ly low scor
focused. %

&%

where clinical decision-maki

Derivation of Ind&Scores

Based on the Inte e Language
scores were
CASL-2te

ted to include thé
across the age eflect spoken
more bro armvis possible with
al tests. These six index scores are:
ndex (GLAI), Receptive
xpressive Language Index
dex (LSI), Syntactic Index

I), Lexical ntic ,
SI) and r istic Index (SPI) scores.

re of language development, the
ty s assessed would necessarily change
o@me Confirmatory factor analysis (CFA)
sed to determine which CASL-2 tests should
prlse the index scores at different ages. CFA
results supported different test combinations for five
different age groups (see Chapter 5 for discussion).
Using the individual CASL-2 tests with the highest
factor loadings within each category, combined with
the author’s expertise in developmental theory, the
most representative tests for each index were selected
separately for each of the age groupings. Additionally,
the GLAI required at least one receptive test to be
included at each age grouping.

presentatlve

A distribution of the sums of standard scores was used
to derive each index score (e.g., Receptive Vocabulary,
Synonyms, and Sentence Comprehension standard
scores were summed for the Receptive Language Index
for the 7 to 9 age group). Sums of the test standard
scores rather than raw scores were used to ensure
that the component tests were equally weighted in
the index scores. The distribution of sums of

Chapter 4 Development and Standardization



standard scores met statistical criteria for normality,
and linear standard scores were calculated from
raw score means and standard deviations for all
individuals in the standardization sample who
took the tests required for each index score. Age
stratification is not necessary for index scores
because age is accounted for in the initial conversion
of test raw scores into standard scores.

Derivation of Test-Age and Grade
Equivalent Scores

A test-age equivalent represents the age, in years and
months, at which a particular raw score is the average
score. A grade equivalent represents the grade
placement, in grade and term, at which a particular

Standardization and Validation Data Collection

raw score is the average score. The age-based norms
for each test were used to develop the test-age
equivalents and the grade-based norms were used
to develop the grade equivalents. These scores
were developed by determining the raw score that
corresponded to a standard score of 100 for each of
the age groups and grade groups, then linking it to

the midpoint for that age or grade group. \
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-0 to 8-5

Standard

Percentile score RV ANT SYN EV SE GM sC GJ NL MC INF PL
>99.9 160 70-71  49-62 49-69 63-71 46-50 61-66 - 80-91 42-51 34-62 63-65 62
>99.9 159 = = = 62 = 60 = 79 = = = =
>99.9 158 - 48 48 - 45 - - 78 41 33 62 61
>99.9 157 69 = = = = 59 = 77 = = = =
>99.9 156 - 47 47 61 44 - - 76 40 32 61 60
...... T R .
>99.9 154

>99.9 153

>99.9 152

>99.9 151
...... T T

99.9 149

99.9 148

99.9 147

&

93 122
121
abulary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; SE = Sentence Expression;

g = Receptive Vo
% Grammatical es; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
= Meaning fr ; INF = Inference; PL = Pragmatic Language
K é Table A.1 continued on next page

O\ CASL-2 Test Confidence Values

= 45 31 = 48 = 23 = 40 =

RV ANT SYN EV SE GM SC GJ NL MC INF PL
90% confidence interval £ 6 5 6 6 7 7 6 2 3 4 3 3
95% confidence interval = 7 6 7 7 9 8 8 3 3 4 3 3
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-0 to 8-5
Standard
Percentile score RV ANT SYN EV SE GM sC GJ NL MC INF PL
91 120 - 31 31 - - 40
90 119 — — — 44 - -
88 118 54 30 30 - 30 39
87 117 - - - - - -
86 116 53 29 29 43 29 38
T — R i B—— R—— i B s o2
82 114 - 28 28 42 - 37
81 113 52 — — — 28 —
79 112 - - - 41 - 36
77 111 51 27 27 = = =
......... T T T |
73 109 - 26 26 - - -
70 108 50 - - 39 26 34
68 107 - 25 25 - - -
66 106 - - - - - 33

AGES
8-0
TO
8-5
Q 27 18 - 3 - 22
% 26 = 5 = 17 21
eptive Voca ; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; SE = Sentence Expression;
matlcal Morp C = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
anlng from = Inference; PL = Pragmatic Language
CASL-2 Test Confidence Values
RV ANT  SYN EV SE GM SC GJ NL MC INF PL
90% confidence interval = 6 5 6 6 7 7 6 2 3 3 3
95% confidence interval = 7 6 7 7 9 8 8 3 3 3 3
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-0 to 8-5

Standard

Percentile score RV ANT

SYN

EV

SE

GM

NL

INF PL

(o]

80 -
79 37
78 -
77 36

(62 B0 ) IR N 0]

16

75 S5
74 -
73 =
72 34
71 =

W w s> b0

2

2 69 =
2 68 32
1 67 =
1

\

0-8

0-1

0-2

lary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; SE = Sentence Expression;
Nonliteral Language;

es; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL =

% RV = Receptl
=Gramm
K MC = Meanln ntext; INF = Inference; PL = Pragmatic Language

Table A.1 continued on next page

O\

Appendix

CASL-2 Test Confidence Values
RV ANT SYN EV SE GM SC GJ NL MC INF PL
90% confidence interval £ 6 5 6 6 7 2 3 3 3
95% confidence interval = 6 7 9 8 3 3 3 3
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-6 to 8-11

Standard
Percentile score RV ANT SYN EV SE GM SC GJ NL mMcC INF PL
>99.9 160 71 51-62  51-69  65-71 47-50 62-66 - 81-91  44-51 39-62 - -
>99.9 159 70 = = 64 = = = 80 = = 65 =
>99.9 158
>99.9 157
>99.9 156
...... T T P S
>99.9 154
>99.9 153
>99.9 152
>99.9 151
...... T
99.9 149
99.9 148
99.9 147
99.9 146

; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; SE = Sentence Expression;
C = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;

CASL-2 Test Confidence Values

RV ANT SYN EV SE GM SC GJ NL MC INF PL
90% confidence interval £ 6 5 6 6 7 2 3 3 3
95% confidence interval + 6 7 9 8 3 3 3 3
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-6 to 8-11
Standard
Percentile score RV ANT SYN EV SE GM sC GJ NL MC INF PL
91 120 - 32 32 46 - -
90 119 55 — — — — 41
88 118 - 31 31 - 31 -
87 117 = = = 45 = 40
86 116 54 30 30 - 30 -
T — R S— i —— PR B R
82 114 53 29 29 - - -
81 113 — = = 43 29 38
79 112 - 28 28 - - -
77 111 52 = = 42 = 37
......... T E
73 109 - 27 27 41 - 36
70 108 51 - - - 27 -
68 107 - 26 26 - - 85

<&
Q\
O\

% Grammatical
= Meaning fr.

28 21 7 - 19 -
= 20 = 3 18 23

es; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
; INF = Inference; PL = Pragmatic Language

Table A.1 continued on next page

CASL-2 Test Confidence Values

RV ANT SYN EV SE GM SC GJ NL MC INF PL

90% confidence interval £ 6 5 6 6 7 7 6 2 3 4 3 3

95% confidence interval = 6 7 9 8 8 3 3 4 3 3
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Table A.1. Raw Score to Standard Score Conversions by Age (continued)

Ages 8-6 to 8-11
Standard
Percentile score RV ANT SYN EV SE GM sC GJ NL MC INF PL
9 80 - 14 14 28 17 22 27 19 6 - - -
8 79 38 = = = = — 26 18 — — 17 22
7 78 - 13 13 27 16 21 - 17 - - - 21
6 77 - - - - - -
5 76 37 - - 26 - 20
.......... T T
4 74 36 - - 25 - 19
4 73 — 1 1 — — —
3 72 35 - - - 14 18
3 71 = 10 10 24 = =
.......... e
2 69 - - - 23 13 -
2 68 33 9 9 - - -
1 67 - - - 22 - 16
1 66 32 8 8 - 12 -

AGES
8-6

TO
8-11

. - - 4 - - - - -
L 10 3 - - - - - - -
1 40 0-20 — - 0-9 0-2 0-3 - - - - - -
Receptive Voc ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; SE = Sentence Expression;
rammatical C = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
K Meaning from F = Inference; PL = Pragmatic Language
CASL-2 Test Confidence Values
RV ANT  SYN EV SE GM SC GJ NL MC INF PL
90% confidence interval * 6 5 6 6 7 7 6 2 3 3 3
95% confidence interval = 7 6 7 7 9 8 8 3 3 3 3
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Table A.2. Sum of Standard Scores to Index Standard Score Conversions by Age (continued)

Ages 7-0 to 9-11

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI SI SPI score Percentile
>99.9 160 - 454-466 630-640 472-480 - 480 160 >99.9
>99.9 159 - 452-453  626-629  469-471 - 477-479 159 >99.9
>99.9 158 - 449-451  622-625 466-468 - 474-476 158 >99.9
>99.9 157 - 447-448  619-621  464-465 - 471-473 157 99.9

>99.9 156 - 444-446  615-618  461-463 - 468-470
>99.9 155 - 442-443  611-614  458-460 - 465-467
>99.9 154 780-784  439-441 607-610 456-457 608-610 462-4
>99.9 153 775-779  436-438 604-606 453-455 604-607 _459-
>99.9 152 770-774  434-435 600-603 450-452 601-603 6-458
>99.9 151 764-769  431-433  596-599  448-449 597—60 55
>99.9 150 759-763  429-430 592-595  445-447  593-596 “¥450-452
99.9 149 754-758  426-428 589-591 442-444 9— 447-44 < ;% 99.9
99.9 148 749-753  424-425  585-588 440;44@ 588 44& 99.9
99.9 147 744-748  421-423  581-584 437—& 2-585 4 147 99.9
99.9 146 739-743  419-420 577-580 4 578-581 82440 146 99.9
99.9 145 734-738  416-418  574-57 %—433 574, 437 145 99.9
99.8 144 728-733 414-415 570 \ 9-431 @ 432-434 144 99.8
99.8 143 723-727 411-413 697 426-428 69  430-431 143 99.8
99.7 142 718-722  409-41 565  424- 3-566  427-429 142 99.7
99.7 141 713-717 @ 4 559-562  424-426 141 99.7
99.6 140 708-712 8@420 555-558  421-423 140 99.6
99.5 139 703-707 6-417  552-554  418-420 139 99.5
413-415  548-551  415-417 138 99
410-412  544-547  412-414 137 99
407-409 540-543  409-411 136 99
536-539 405-406 537-539 406-408 135 99
99 @ 677—§8& O 532-535 402-404 533-536 403-405 134 99
99 672- \ 529-531 399-401 529-532 400-402 133 99
032 6 384-385 525-528 397-398  525-528  397-399 132 98
131 6 381-383  521-524  394-396  521-524  394-396 131 98

228 CASL-2

Al = General L
tactic Index;

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval + 2 4 3 4 3
95% confidence interval = 2 5 4 4 4 3

Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LSI = Lexical/Semantic Index;
alinguistic Index
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Table A.2. Sum of Standard Scores to Index Standard Score Conversions by Age (continued)

Ages 7-0 to 9-11

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI SI SPI score Percentile
98 130 657-661  379-380  517-520  391-393  518-520  391-393 130 98
97 129 651-656  376-378 514-516  389-390  514-517  388-390 129 97
97 128 646-650  374-375 510-513  386-388 510-513  385-387 97
96 127 641-645  371-373  506-509 383-385 506-509 382-384 96
96 126 636-640 369-370 502-505 381-382 503-505 379-38 1 96
95 125 631-635 366-368 499-501 378-380 499-502 376- 125 5
95 124 626-630 364-365 495-498  375-377  495-498 3 124

94 123 621-625  361-363  491-494  373-374  491-49
93 122 615-620 359-360 487-490 370-372  487-4
92 121 610-614  356-358 484-486  367-369

48
91 120 605-609 354-355 480-483 365-366 _ 480-483

362—36@
‘35@ 72-475

600-604
595-599
590-594
585-589

351-353  476-479
348-350  472-475

346-347  469-471 X
343-345 465—468%— 56

84 115 580-584  341-342 46 —@ 351-353
82 114 574-579  338-340 — 349-3 77460

5 344-346 114 82
81 113 569-573  336-33 4-456 346—3%‘54—456 341-343 113 81
79 112 564-568 333 450-453 3 450-453  338-340 112 79
77 m 559-563 @ 446-449 @ 2  446-449  335-337 111 77
75 110 554-558 442@338—339 442-445  332-334 110 75
73 109 549-5 335-337 438-441 329-331 109 73
70 108 : —438 332-334  435-437 326-328 108 70
68 10, 4 1-434  330-331 431-434  323-325 107 68
66 1Q 533-537 427-430  327-329  427-430  320-322 106 66
63 - 52853 316-317 424-426  324-326  423-426 317-319 105 63
61 @l ﬁZ@IB—ﬂS 420-423  322-323  420-422 314-316 104 61
5 103 311-312 416-419 319-321 416-419 312-313 103 58
Q 102 -517 308-310 412-415 316-318 412-415 309-311 102 55
101 08-512  306-307  409-411 314-315 408-411 306-308 101 53
N, _e.SGLAI = Geneg % guage At_)ility_ln_dex; RLI = Receptive Language Index; ELI = Expressive Language Index; LS| = Lexical/Semantic Index;
= Syntactic lnde Supralinguistic Index

Appendix

Table A.2 continued on next page

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval + 2 4 3 4 3
95% confidence interval = 2 5 4 4 4 3
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Table A.2. Sum of Standard Scores to Index Standard Score Conversions by Age (continued)

Ages 7-0 to 9-11

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI SI SPI score Percentile
50 100 503-507 303-305 405-408  311-313  405-407 303-305 100 50
47 99 497-502  301-302 401-404 308-310 401-404 300-302 99 47
45 98 492-496  298-300 398-400 306-307 397-400 297-299 45
42 97 487-491  296-297 394-397 303-305 393-396 294-296 42
39 96 482-486  293-295 390-393 300-302 389-392  291-293 39
37 95 477-481  291-292  386-389 298-299 386-388 288-290 37
34 94 472-476  288-290 383-385 295-297 382-385 285-2 3

32 93 467-471  286-287  379-382 292-294  378-381 82— 93

30 92 461-466  283-285  375-378  290-291  374-377 9-281 92

27 91 456-460  281-282 371-374  287-289 371—37 278 9 627
25 90 451-455  278-280 368-370 284-286  367-370 73-275 ’ 25
23 89 446-450 276-277  364-367  281-283 3-366 270-27 Q 23
21 88 441-445  273-275  360-363 279;286 362 K

19 87 436-440  271-272  356-359 276—& 6-358

18 86 431-435 268-270 353-355 2 352-355

16 85 425-430 266-267 349- %272
14 84 420-424  263-265 345 8-270

415-419
410-414
405-409

260-262
258-25

13 83
12 82
10 81
9 80
8 79
7 78
6 77
5 76

400-404
395-39

5

369—37
364-
3

233-234
230-232

252-254
249-251
247-248

333-336

329-332
325-328
322-324
318-321
314-317

256-257
253-255
250-252
247-249

244-246
241-243
238-240
235-237
232-234

80
79
78
77
76

311-314
308-310
304-307
300-303
296-299

244-246
241-243
239-240
236-238
233-235

310-313
307-309
303-306
299-302
295-298

229-231
226-228
223-225
220-222
217-219

230 CAsL-2

Al = General La ge
tactic Index;

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval + 2 4 3 4 3
95% confidence interval = 2 5 4 4 4 3

Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LSI = Lexical/Semantic Index;
pralinguistic Index
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Table A.2. Sum of Standard Scores to Index Standard Score Conversions by Age (continued)

Ages 7-0 to 9-11

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI SI SPI score Percentile
2 70 348-353 228-229 293-295  231-232 291-294  214-216 70 2
2 69 343-347  225-227 289-292 228-230 288-290  211-213 69 2
2 68 338-342 223-224  285-288  225-227 284-287 208-210 2
1 67 333-337 220-222  281-284  222-224 280-283 205-207 1
1 66 328-332  218-219  278-280 220-221 276-279 1

1 65 323-327  215-217 274-277 217-219 273-275
1 64 318-322 213-214  270-273  214-216  269-272
1 63 313-317 210-212  266-269  212-213  265-2
1 62 307-312 208-209 263-265 209-211 261-2
0.5 61 302-306 205-207 259-262 206-208 257
0.4 60 297-301 203-204  255-258 204-205 _,254-256
0.3 59 292-296 200-202  251-254  201-20 -253
0.3 58 287-291 198-199  248-250 ‘19 6-249
0.2 57 282-286  195-197  244-247 x 242-2
0.2 56 277-281 193-194 240—243%— 95  239-
0.1 55 271-276 190-192 ﬂx@ 190-192 238
0.1 54 266-270  188-189 -285 188-1 @234 - 54 0.1
0.1 53 261-265 185-18 9-232 18 %27—230 - 53 0.1
0.1 52 256-260 18 225-228 I% 224-226 - 52 0.1
0.1 51 251-255 221-224 @— 81 220-223 - 51 0.1
177-179 216-219 - 50 <0.1
174-176 212-215 - 49 <0.1
172-173 208-211 - 48 <0.1
169-171 205-207 - 47 <0.1
‘ 166-168  201-204 - 46 <0.1
<01 @ 65-166  199-202  163-165  197-200 - 45 <01
<0.1 \ * &2—164 195-198 161-162 193-196 - 44 <0.1
Q 43 \ 160-161 191-194 158-160 190-192 - 43 <0.1
. 42 — 157-159 188-190 155-157 186-189 - 42 <0.1
@l 41 - 155-156 184-187 153-154 182-185 - 41 <0.1
- 127-154 168-183 130-152 162-181 - 40 <0.1

@ Note. GLAI
SI=§

Appendix

=(General Language Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index;

)6 7 SPI = Supralinguistic Index

LSI = Lexical/Semantic Index;

Table A.2 continued on next page

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval + 2 4 3 4 3
95% confidence interval = 2 5 4 4 4 3

CASL-2 231

AGES
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Table A.3. Test-Age Equivalents of CASL-2 Test Raw Scores

Test age RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
< Start age 0-14 0-7 0-7 0-9 0-6 0-5 0-5 0-7 0-6 0-4 0-3 0-3 0-2 0-5
3-0to3-2 15-16 = = 10 = 6-7 6-7 8-9 = = = 4 = 6
3-3t03-5 17-18 - - 1 - 8 8 10-11 - - - 5 -
3-6t03-8 19-20 = = 12 = = 9 12-13 = = = = = =
3-9to3-11 21-23 - - 13
4-0Oto4-2 24-25 = = 14
4-3to4-5 26-27 - - 15-16
4-6t04-8 28-29 = = 17
4-9to4-11 30-31 - - 18

5-3to5-5 33-34 10-11 10-11 20-21
5-6t05-8 85 12 12-13 22
5-9to5-11 36-37

6-0to6-2 38

6-3t06-5 39-40

6-6t06-8 41

6-9to 6-11 42

7-0to7-2 43

7-3to7-5 44

7-6to7-8 45

7-9to 7-11 46

8-0t08-5 47

8-6to08-11 48

9-0to9-5 49

9-6to09-11 50

10-0t010-5 51

10-6to 10-11 -
11-0to 11-5 52
11-6to 11-11 53

12-0to12-5 5

12-6to12-11 5

13-0to 13- 33-34 19 47-48 15-17 54-55

14-0 t 1 57 35-36 20-21 49-50 18-19 56-57

1 tz 58 37-39

@8—11 59 @2 40-41 58-59 31-33 39-40 48-49 - 64-66 34-35 23-24 53-54 23-25 59
0to 21-11 44 42-44 60 34-36 41-42 50-51 52 67-69 36 25-26 55-57 26-28 60-61
>21-11 % 45-62 45-69 61-71 37-54 43-50 52-66 53-56 70-91 37-51 27-62 58-65 29-50 62

Note. RV = Rec 'ocabulary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = Idiomatic Language; SE = Sentence
rammatical Morphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;

Expression; GM =
MC = ing from Context; INF = Inference; DM = Double Meaning; PL = Pragmatic Language

240 CAsL-2
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Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Fall

Standard
Percentile score RV ANT  SYN EV IL SE GM sC GJ NL MC INF DM PL
>99.9 160 70-71 50-62 51-69 64-71 45-54 47-50 58-66 - 68-91 45-51 36-62 -  38-50 -
>99.9 159 69 = = = = = = = 67 =
>99.9 158 - - 50 63 44 46 57 - 66 44
>99.9 157 = 49 = = 43 = = = = 43
>99.9 156 68 - 49 62 - - - - 65 -
......... Ao e
>99.9 154 - - 48 61 41 -
>99.9 153 67 47 — — — —
>99.9 152 - - 47 60 40 44
>99.9 151 66 = = = = =
......... T
99.9 149 - - - 59 38 -
99.9 148 65 45 - - - -
99.9 147 - - 45 58 37 42

= 39 47 - - - - - 46

abulary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = [diomatic Language; SE = Sentence
ical Morphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
; INF = Inference; DM = Double Meaning; PL = Pragmatic Language

pression; GM =G

% = Receptive Vo
X

= Meaning fr

2 @ Table A.4 continued on next page

CASL-2 Test Confidence Values

RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
90% confidence interval £ 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval = 7 6 7 7 6 9 8 8 3 3 4 3 5 3
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Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Fall

Standard
Percentile score RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
91 120 - 33 32 45 19 -
90 119 54 - - - - 31
88 118 - 32 31 44 18 -
87 17 53 - - - 17 30
86 116 - - 30 43 - -
............ S s
CRADE 82 114 52 - - 42 - 29
3 81 13 - 30 29 - 15 -
FALL 79 112 51 - - 41 14 28
77 111 - 29 28 - - -
............ T P
73 109 50 - 27 40 12 27
70 108 - 28 - - - -
68 107 - - 26 39 1 26

12 82 - 21 26 18 6 - - - -
1‘ %’ 81 = = = = 17 = 25) 17 = = 18 = 21
= eptive Voca ; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = Idiomatic Language; SE = Sentence
iof; GM = Gramm, orphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
ning from Cont = Inference; DM = Double Meaning; PL = Pragmatic Language

CASL-2 Test Confidence Values

RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
% confidence interval £ 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval = 7 6 7 7 6 9 8 8 3 3 4 3 5 3
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Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Fall

Standard
Percentile score RV ANT  SYN EV IL SE GM sC GJ NL MC INF DM PL

9 80 - - 15 26 1 -
8 79 37 16 — — — —
7 78 - - - 25 - 16
6 77 = 15 14 = = =
5 76 36 - - 24 0 -

............. e e e e
4 74 35 14 - 23 - -
4 73 = = = = = =
3 72 34 13 12 22 - 14
g 71 - - - - - -

............. T
2 69 - - 1 - - 13
2 68 - - - 20 - -
1 67 32 11 10 - - -
1

<0 4 - - - - - - - -
= 3 = = = = = = =
40 -19 0 0 0-7 - 0-3 0-2 - - - - - - -
@ RV = Receptiv lary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = Idiomatic Language; SE = Sentence
xpression; G r cal Morphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
MC = Meaning ntext; INF = Inference; DM = Double Meaning; PL = Pragmatic Language
Table A.4 continued on next page
CASL-2 Test Confidence Values
RV ANT  SYN EV IL SE GM SC GJ NL MC INF DM PL
90% confidence interval * 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval = 7 6 7 7 6 9 8 8 3 3 4 3 5 3
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Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Spring

Standard
Percentile score RV ANT  SYN EV IL SE GM SC GJ NL MC INF DM PL
>99.9 160 71 52-62 53-69 66-71 46-54 49-50 60-66 -  68-91 47-51 39-62 -  39-50 -
>99.9 159 70 — — 65 45 48 59 — — 46
>99.9 158 - 51 52 - 44 - - - 67 -
>99.9 157 = = = = = 47 58 - - 45
>99.9 156 69 50 51 64 43 - - - 66 -
......... R
>99.9 154 - 49
>99.9 153 68 —
GRQDE >99.9 152 - -
SPRING >99.9 151 67 48
......... R Tt
99.9 149 = 47
99.9 148 66 -
99.9 147 = 46

93 122 \
9% 121 35
eptive Vocabulary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = Idiomatic Language; SE = Sentence

No, =
%; GM = Gramm Jorphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;
= ning from Conte

F'= Inference; DM = Double Meaning; PL = Pragmatic Language

4

CASL-2 Test Confidence Values

RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
% confidence interval £ 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval = 7 6 7 7 6 9 8 8 3 3 4 3 5 3

262 CASL-2 Appendix



Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Spring

Standard

Percentile score RV ANT  SYN EV IL SE GM SC GJ NL MC INF DM PL
91 120 - - 34 47 20 - 40 - - -

90 119 55 = = = 19 32 = = 45 25
88 118 - 34 33 46 - - 39 47 - -

87 117 = = = = 18 = - - 44 24

84
82
81
79
77

73
70
68

22 28 2 - - 20 - 24
= = = = = = 27 20 6 - - - -

ssion; GM =G cal Morphemes; SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;

.
% = Receptive bylary; ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = [diomatic Language; SE = Sentence
@ Xp= Meaning fr @; INF = Inference; DM = Double Meaning; PL = Pragmatic Language
K % Table A.4 continued on next page

CASL-2 Test Confidence Values
RV ANT  SYN EV IL SE GM SC GJ NL MC INF DM PL
90% confidence interval = 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval * 7 6 7 7 6 9 8 8 3 3 4 3 5 3
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Table A.4. Raw Score to Standard Score Conversions by Grade (continued)

Third Grade, Spring

Standard
Percentile score RV ANT  SYN EV IL SE GM SC GJ NL MC INF DM PL

9 80 - 18 - 28 - 18 - -
8 79 39 = 16 = = - 21 26
7 78 - 17 - 27 1 - - 25
6 77 38 = 15 = = 17 20 =
5 76 - - - 26 - - - 24

............. B e
4 74 - - 14 25 - - - -
4 73 36 15 = = = = 18 22
GRADE 3 72 - - 13 24 - 15 - -
SPRING 3 71 = 14 = = = - - 21

............. e E A X

2 69 - - 12 23 - 14 - -
2 68 34 13 - - - - 16 19
1 67 = = 11 22 = = — 18
1 66 33 12 - - - 13 15 -

1 10 - - - - - - - - -

- - - - 4 - - - - - - -

0 09 - 04 03 01 - - - - - -

ReceptlveVoc ANT = Antonyms; SYN = Synonyms; EV = Expressive Vocabulary; IL = Idiomatic Language; SE = Sentence
ssion; GM = Gr rphemes SC = Sentence Comprehension; GJ = Grammaticality Judgment; NL = Nonliteral Language;

Meaning from = Inference; DM = Double Meaning; PL = Pragmatic Language

CASL-2 Test Confidence Values

RV ANT SYN EV IL SE GM SC GJ NL MC INF DM PL
% confidence interval £ 6 5 6 6 5 7 7 6 2 3 4 3 4 3
95% confidence interval = 7 6 7 7 6 9 8 8 3 3 4 3 5 3
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Table A.5. Sum of Standard Scores to Index Standard Score Conversions by Grade (continued)

Second Through Fourth Grade

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI Sl SPI score Percentile
>99.9 160 705-779  425-466 609-638 466-480 573-607 435-478 160 >99.9
>99.9 159 701-704  423-424 605-608 463-465 571-572  433-434 159 >99.9
>99.9 158 698-700  421-422 602-604 460-462 568-570  430-432 >99.9 \
>99.9 157 694-697  419-420 598-601 458-459  565-567  428-429 1 >99.9 Q
>99.9 156 691-693  417-418  595-597  455-457  562-564 >99.9 O
>99.9 155 688-690  415-416  591-594  452-454  559-561 >99.9
>99.9 154 684-687 413-414 588-590 450-451  556-558 :
>99.9 153 681-683  411-412  584-587  447-449  553-55 @ 9
>99.9 152 677-680  409-410 581-583  445-446 550-5 .
>99.9 151 674-676  407-408 577-580  442-444 547
>99.9 150 671-673  405-406 573-576  439-441 _ 544-546
99.9 149 667-670  403-404  570-572 437—430—543
99.9 148 664-666 401-402  566-569 ‘Afsz@ 38-540 6‘
99.9 147 660-663 399-400 563-565 535-537
99.9 146 657-659  397-398 559—562@&30 532-
99.9 145 654-656  395-396 55 % 426-428 ~531 %401-402 145 99.9
99.8 144 650-653  393-394 & 423-4 @azs 399-400 144 99.8
99.8 143 647-649  391-39 499551 421—4%24—525 397-398 143 99.8
99.7 142 643-646 545-548 521-523  394-396 142 997
99.7 141 640-642 542-544 7  518-520  392-393 141 99.7
996 140 637-639 538@ 413-414  515-517  390-391 140 996
995 139 410-412  512-514  388-389 139 99.5
99 138 533  407-409 509-511  385-387 138 99
99 13 7-530 405-406 506-508 383-384 137 99
99 1 524-526  402-404 503-505  381-382 136 99 aRADES
99 ‘ 619-622m, 375-376  520-523  399-401 500-502  379-380 135 99 "
99 @ glx 3-374  517-519  397-398  497-499  376-378 134 99
9 133 371-372  513-516  394-396 494-496  374-375 133 99
Q 132 SIZ 369-370  510-512  391-393  491-493  372-373 132 98
06-608 367-368 506-509 389-390 488-490  370-371 131 98

uage Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LSI = Lexical/Semantic Index;
Supralinguistic Index

Appendix

131
Note. GLAI = Genefa g
= Syntactic

Table A.5 continued on next page

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval = 2 4 3 4 3
95% confidence interval £ 2 5 4 4 4 3
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Table A.5. Sum of Standard Scores to Index Standard Score Conversions by Grade (continued)

Second Through Fourth Grade

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI SI SPI score Percentile
98 130 602-605 365-366 503-505 386-388 485-487 367-369 130 98
97 129 599-601 363-364 499-502 383-385 482-484 365-366 129 97
97 128 596-598  361-362 495-498  381-382  479-481 363-364 128 97
96 127 592-595 359-360 492-494 378-380 476-478  361-362 127 96

96 126 589-591  357-358  488-491 375-377  474-475  358-360
95 125 585-588  355-356  485-487  373-374  471-473  356-357
95 124 582-584  353-354  481-484  370-372 468-470  354-3
94 123 579-581  351-352  478-480 367-369  465-467 52—
93 122 575-578  349-350 474-477  365-366 462-464 9-351
92 121 572-574  347-348  471-473  362-364 459—46 48
91 120 568-571  345-346  467-470  359-361 456-458 “¥345-346
90 119 565-567 343-344 464-466  357-358 3- 343-34 < ;2; 90
88 118 562-564  341-342  460-463 354;350 452  341- K 88
87 117 558-561 339-340 456-459 4 117 87
86 116 555-557  337-338  453-455 @ 337 116 86
84 115 551-554  335-336  449- % 335 115 84
82 114 548-550 333-334 446 ’\ 43-345 @ 332-333 114 82
81 113 545-547  331-332 4 %4 329-331 113 81
79 112 541-544 327-328 112 79
77 11 538-540 325-326 111 77
75 110 534-537 427-428  323-324 110 75
73 109 531-53 424-426  320-322 109 73
70 108 328-329  421-423  318-319 108 70
68 107 325-327 418-420  316-317 107 68
66 106 322-324  415-417 314-315 106 66
63 1 414-416  320-321  412-414 311-313 105 63
61 @ 410-413 317-319 409-411  309-310 104 61
58 \ 407-409  314-316 406-408 307-308 103 58
002 5 309-310 403-406  312-313 403-405 305-306 102 55
10 0 307-308 400-402 309-311 400-402 302-304 101 53

324 CASL-2

Al = General L
tactic Index;

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval = 2 4 3 4 3
95% confidence interval £ 2 5 4 4 4 3

Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LSI = Lexical/Semantic Index;
alinguistic Index
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Table A.5. Sum of Standard Scores to Index Standard Score Conversions by Grade (continued)

Second Through Fourth Grade

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI Sl SPI score Percentile
50 100 500-503 305-306 396-399 306-308 397-399  300-301 100 50
47 99 497-499  303-304 393-395 304-305 394-396 298-299 99 47
45 98 494-496  301-302 389-392 301-303  391-393  296-297 45
42 97 490-493 299-300 385-388 298-300 388-390 293-295 42
39 96 487-489  297-298  382-384  296-297 385-387  291-29; 39

37 95 483-486 295-296  378-381 293-295 382-384

34 94 480-482 293-294  375-377 290-292  379-381

32 93 477-479  291-292  371-374  288-289  377-37

30 92 473-476  289-290 368-370 285-287  374-3

27 a1 470-472  287-288  364-367 282-284 37

25 90 466-469 285-286 361-363  280-281 _368-370

23 89 463-465 283-284 357-360  277-27 -367

21 88 460-462 281-282  354-356 ‘27@262—364

19 87 456-459 279-280  350-353 359-36

18 86 453-455  277-278 346—349%%71 356-

16 85 449-452  275-276 3, 266-268 355

14 84 446-448  273-274 & 264-2 %352 264-265 84 14

13 83 443-445 38  261- %47—349 262-263 83 13

12 82 439-442 332-335 2 344-346  260-261 82 12

10 81 436-438 329-331 ( 2 7 341-343  257-259 81 10

9 80 432-435 325@253—255 338-340  255-256 80 9

8 79 429-4 250-252 335-337 253-254 79 8

7 78 4 261-262 4. 318-321 248-249 332-334  251-252 78 7

6 @24 15-317  245-247 330-331 248-250 77 6

5 419-421 311-314  242-244  327-329  246-247 76 5

5 () 415-4189m, 255-256  307-310  240-241 324-326  244-245 75 5

4 \ él& 3-254 304-306 237-239  321-323  242-243 74 4
73 251-252 300-303 234-236 318-320  239-241 73 4

Q 72 807 249-250 297-299  232-233  315-317  237-238 72 3
71 2-404  247-248  293-296 229-231 312-314  235-236 71 3

Note. GLAI = Genefa
= Syntactic ladexj'S

\0

Appendix

Supralinguistic Index

anguage Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LS| = Lexical/Semantic Index;

Table A.5 continued on next page

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval = 2 4 3 4 3
95% confidence interval £ 2 5 4 4 4 3
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Table A.5. Sum of Standard Scores to Index Standard Score Conversions by Grade (continued)

Second Through Fourth Grade

Sums of standard scores

Standard Standard
Percentile score GLAI RLI ELI LSI Sl SPI score Percentile
2 70 398-401 245-246 290-292 227-228  309-311  233-234 70 2
2 69 395-397 243-244 286-289 224-226 306-308 230-232 69 2
2 68 391-394  241-242  283-285 221-223 303-305 228-229 68 2
1 67 388-390 239-240 279-282 219-220 300-302  226-227 1
1 66 385-387 237-238  276-278  216-218  297-299  224-225 1
1 65 381-384 235-236 272-275 213-215 294-296  221-223
1 64 378-380 233-234 268-271  211-212  291-293  219-2
1 63 374-377  231-232  265-267 208-210 288-290 ,217
1 62 371-373  229-230 261-264 205-207  285-287 5-216
05 61 368-370 227-228  258-260 203-204 282—28 214
04 60 364-367 225-226  254-257 200-202 280-281 " 210-211 )
0.3 59 361-363 223-224  251-253  197-199 208-20, ) .
0.3 58 357-360  221-222  247-250 195;19Q 76 206- K 8 )
0.2 57 354-356  219-220 244-246 19 —r\ 1-273 @ 57 0.2
0.2 56 351-353  217-218  240-243 1% 268-270 203 56 0.2
01 55 347-350  215-216 % 26 199200 55 01
01 54 344-346  213-214 ;@ 197-198 54 01
01 53 340-343  211-212 %261 195-196 53 01
01 52 337-339 %56—258 192-194 52 0.1
0.1 51 334-336 @ 253-255  190-191 51 01
330-333 250-252  188-189 50 <01
247-249  186-187 49 <01
168-170  244-246  183-185 48 <01
m 165-167  241-243  181-182 47 <0.1
GREpEs 317-319 163-164  238-240  179-180 46 <01
P 13-316 95 201-204 160-162 235-237  177-178 45 <01
310—31@3 197-200  157-159  233-234  174-176 a4 <01
0-191  194-196  155-156 230-232  172-173 43 <0.1
188-189  190-193  152-154  227-229  170-171 42 <0.1
02 186-187  187-189  149-151 224-226  168-169 41 <0.1
26-299 120-185  164-186  120-148  160-223  164-167 40 <01

O

326 CASL-2

guage Ability Index; RLI = Receptive Language Index; ELI = Expressive Language Index; LS| = Lexical/Semantic Index;

= Syntacticl& Supralinguistic Index

CASL-2 Index Confidence Values

GLAI RLI ELI LSI Sl SPI
90% confidence interval = 2 4 3 4 3
95% confidence interval £ 2 5 4 4 4 3
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Table A.8. Critical Values for CASL-2 Index Standard Score arisons IAges (Ages 3-21)
CASL-2 index GLAI SPI
General Language Ability Index (GLAI)

Receptive Language Index (RLI)

Expressive Language Index (ELI) -
Lexical/Semantic Index (LSI) 5

Syntactic Index (SI) @ 5
Supralinguistic Index (SPI) Q 4 5

Note. Numbers are reported in standard scere ﬁd are bas
All numbers were calculated using the meaity E

1.96 for p < .05.
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unlocking potential

categories: Lexical/Semantic, Syntactic, Supralinguistic, and Pragmatic. Based
the author’s Integrative Language Theory, the CASL-2 offers the flexibility of 1
alone tests in one comprehensive yet specific battery. Preserving the strengths
original and highly regarded test, the second edition introduces new and
features to increase validity, functionality, and ease of use. The CASL-2
speech-language pathologists and other professionals in many s

The Comprehensive Assessment of Spoken Language, Second Edition (CASL-2) \A
measures oral language in children and young adults across four structural linguistic Q

N
ings, in ing
. It can help %
apy and

schools, clinics, hospitals, private practices, and intervention prog
clinicians answer a variety of referral questions and create goal§
individual education plans.
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